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Abstract 
Multicultural education is considered to be one of the major issues in almost all parts of the world. Thus, many countries, such as Denmark, 
England, Sweden, try to initiate programs in an attempt to implement new laws related to human rights and multicultural education. The purpose of 
this study is to identify the perceptions of students in a multicultural teaching/learning environment in Sweden. The findings are expected to provide 
insightful implications to improve the teaching/learning process in Sweden and other multicultural countries where multicultural education is an 
essential part of education system. 
© 2009 Elsevier Ltd. 
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1. Introduction 
Many countries are composed of highly diversified, pluralistic peoples who cry out for independence and dignity (Mitchel and 
Salsbury, 1996).  And the people living in countries other than their own are considered as “the aliens” because they are both 
strangers and foreigners and the immigrants in their residence area.  Therefore, multicultural education is one of the issues of 
paramount significance in such countries as Sweden which has the notion that all children living in Sweden are entitled to equal 
educational opportunities and the purpose of the Swedish Code of Statutes (Education Act, 2006:67) is to combat discrimination on 
grounds of sex, ethnic origin, religion or other beliefs, sexual orientation or disability. Sweden has quite assertive laws regarding the 
immigrants in the Education Act (1985:1100) but questions about these national goals as to how they work, how aware the people are 
of these goals and how realistic the goals are were the main motives for this research.  
Every country has its own perspective on migration. Immigrants generally tend to continue their own cultural life style and thus 
many problems arise due to different kinds of attitudes in a certain society. People migrating from one country to another have 
increased recently and it is reported that 2.9% of the world’s population are living in countries other than those in which they were 
born (Degazon-Johnson 2005 in Ochs, 2006:381). Therefore, countries hosting immigrants constantly endeavor to provide the aliens 
living in their society with equal, democratic and humanistic life, which renders multicultural education one of the issues of 
paramount significance in such countries. The term “multicultural education” has been frequently used in recent years but like many 
other frequent expressions, it is utilized in a variety of ways. In this study, it is used in the meaning of  “all sorts of teaching and 
influence situations where two or more cultures are involved directly or indirectly”. Multicultural education has been an important 
issue for Sweden, which has started to become an immigrant country since 1930 and educational system has undergone relentless 
reforms since the late 1940s. Driving force behind the fundamental changes in Sweden has been pursuit of equality: to enable all 
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persons to attend education regardless of social, cultural or economic background or geographical location. The growing population 
of the immigrants in the 1970s forced Sweden to focus on multicultural education more strictly (Runblom, 1994). 
Sweden with increasing foreign population proportion (from 7% in 1970 to 12% in 1999) consists of one in nine persons living 
in Sweden was foreign born and one fourth of the children below 17 have one or both of their parents born outside of Sweden, which 
shaped the impact of immigration on Swedish society (Bernhardt at all, 2007:5). This country with a population of almost 9 million 
people has a strong social-democratic tradition which stresses the redistributive role of the state, social inclusion and equality, 
underpinned by high levels of taxation and public spending. It is the OECD country with the highest total government revenues 
(58.1% of GDP) and total government expenditures (58.3%) 51.4% is based on tax receipts. It has one of the lowest poverty rates in 
all OECD countries, with less than 5.3% of the population below the poverty levels (as  opposed to an OECD average of 10.2) and 
also has one of the lowest levels of income inequality in OECD countries (OECD; 2004:85). 
The primary objective of education policy in Sweden is to ensure equality of opportunities by way of securing that all citizens 
have access to the resources necessary. Swedish policy applies two main instruments in trying to achieve equivalent outcomes. One 
stresses “demand-side” policies aimed at eliminating barriers to, and inequalities of, educational attainment, in particular with regard 
to credit constraints and resource weakness in families. Not only is family support unusually generous but access to education is free 
throughout the system, from the first grade to higher education. The second applies to educational system design. Swedish policy 
seeks to eliminate dead-ends and tracking of students through a large menu of second-chance options and bridges to higher levels. 
The stated aim is that all children will complete the equivalent of upper secondary school and that all be given the opportunity to 
pursue tertiary studies if they so desire. The ultimate goal is not that everybody complete higher education, nor that curricula and 
qualifications be identical for all, but that the distribution of outcomes be uncorrelated with individuals’ social origin; diplomas of the 
same level have equal value; and that every citizen, at any level of qualification, have the possibility to further upgrade their skills 
(Nicaise at al, 2005). 
In a bill entitled Security (Gov. Bill 2005/06:38) respect and responsibility - the prohibition of discrimination and other 
degrading treatment of children and pupils, the Government proposed a new Act that would apply to pre-school facilities, school-age 
childcare, primary and secondary school and municipal adult education. The Act was intended to promote equal rights for children 
and pupils and to combat discrimination on grounds of sex, ethnic origin, religion or other belief, sexual orientation or disability. It 
was also intended to combat other degrading treatment, such as bullying. The Act would apply to both public and privately run 
facilities subject to the Education Act.  The Act Prohibiting Discrimination and Other Degrading Treatment of Children and School 
Students (Education Act, 2006:67) was accepted and declared on the website of the government. This Act also has the purpose of 
combating other degrading treatment.  
All the efforts and decisions in one hand, the real life and feelings of the people on the other, this study aims to find out how all 
these efforts have been regarded by the youngsters in Swedish society  
2. Methodology 
The study was conducted at three high schools in Uppsala, Sweden.  The first school is a school which offers International 
Bachelorate, IB, and has many immigrant students in IB. The second school has integration classes for the immigrant children, which 
prepare the newcomers to be qualified enough to follow the normal education. The third school is a vocational school and also has a 
lot of immigrants, yet the classes are mostly mixed. Both Swedish and the aliens are in the same classes.  
Students were between the age of 15-19 attending the classes 10,11, 12 at high schools. When the questionnaires were given the 
students’ gender, nationality, father’s nationality, mother’s nationality, residence period and language spoken at home were taken 
into account.The sampling comprises 150 males (43 %) and 183 females (52%), 15 students did not answer the question on sex) 
totaling 348 students from three high schools.   
Data from the student sample (n=348) was collected using mixed approach that involved two distinct processes. Firstly a face-to-
face, self completion questionnaire was administered to students. Participants were asked to respond by indicating their opinions on a 
25 question scale. The questionnaire was provided both in English and Swedish. Students were free to prefer the language of the 
questionnaire. The first section of the questionnaire was designed to elicit identities, personal profiles.  Also the questionnaire 
contained a section with a series of questions about internalization, integration. The rest of the questions were about discrimination. 
The options for each item in the internalization and integration parts were:  “Almost never”, “Seldom”, “Sometimes”, “Often”, 
“Almost always”. Points assigned to each option were 1, 2, 3, 4, and 5, respectively. Accordingly, it was assumed that the higher a 
person’s scores were, the higher his integration / internalization problem was.  So as to effectively determine students’ experiences 
and perspectives open-ended comment section was provided. Students were asked to write their opinions, suggestions or anything 
they wanted to express about living in a multicultural society. The answers were coded and analysed.  
Secondly students were invited to a face-to-face interview with the researcher. Semi-structured qualitative interviews were 
conducted to seek in depth explanations, experiences, and perspectives from their point of view. Before completing the questionnaire, 
the respondents read a short paragraph informing them of voluntary consent to answer the questions and insuring anonymity. In this 
study only integration and internalization aspects are presented. The rest will further be discussed in a follow up study.
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Analysis, Results and Conclusion 
Analysis of the quantitative survey looked at the perceptions of the students on integration policy, and internalization. Data from the 
questionnaires and interviews were analyzed using SPSS version 16. For the statistical analysis, unpaired t-test, one-way ANOVA, 
and correlation and factor analyses were utilized. 
Table 1 reports the number of the students (n), means ( X ), standard deviations (s) and F values. The interpretation of the observed 
differences depends upon the one-way ANOVA determining whether there is a statistically significant difference between students’ 
integration and internalization attitudes in relationship to their personal profiles.  
Table 1: Means, Standard Deviations and One-Way ANOVA Results in Terms of Personal Profiles.
Integration Internalization 
VARIABLES 
n 
X S X S 
Sex 
Female 181 2.14 .63 4.42 1.18 
Male 148 2.12 .51 4,40 1.09 
F  6.421 .677 
Nationality 
Swedish 240 2,17 .60 4.73 .95 
Other 102 2.04 .47 3.65 1.19 
F  13.816 16,145 
Schools 
1st School 125 2.12 .59 4.20 1.22 
2nd School 108 2.14 .55 4.62 .98 
3rd School 107 2,14 .53 4.44 1.15 
F  0,90 4.089 
Another Home Language other than Swedish 
Yes  242 2.17 .60 4.73 .95 
No  100 2.05 .47 3.63 1.19 
F  12.451 16.216 
*P <.05 
Table 1 reveals that there is no significant difference between female and male students regarding Internalization. However, 
there are slight differences regarding Integration in favor of male students. There was a significant difference between the attitude 
means of the students studying at different schools. As is evident in Table 1, students in the 1st School seem to have slightly higher 
internalization problem than the students in the other schools. Students in the 2nd  School seem to have the lowest internalization. The 
reason for that might be the students in the 1nd  School were all from IB, which houses international students and the education 
language is English.  The students in the 2nd  and the 3rd  schools seem to have similar attitudes towards integration.  
Although 240 students marked that they were Swedish, 242 out of 342 marked that they speak another home language other than 
Swedish. This shows that these students, though born in Sweden, at least one of their parents are from out of Sweden. And those who 
speak another language other than Swedish think that internalization policy work fine in Sweden, yet there is seems to be a slight 
problem on integration. It is interesting to find out that Swedish students regard internalization as a problem more than the alien 
students do in Sweden. 
Among 348 students, the percentage of those who think the integration policy work well in Sweden was (69.3%).  The 
percentage of those who think the integration policy works badly was only 18.7. 
When asked about their feelings about living in Sweden, almost all of the students were positive (58.6% very good, 36.8% good 
and only 2.3% bad and 1.1 very bad). The majority of the students answered the question “what they want in the future” as having a 
good employment (32.5%). The percentage of those who were worried about discrimination was 19.0%.  The percentage of those 
who wanted to have a good education was 13.2% while having necessary social security was only 9.8%. 25% of the students did not 
answer this question at all.  
The results show that the integration policy works quite well in Sweden and internalization is quite high. Still the percentage of 
those who claim that the integration policy does not work well or works badly is not very little. This suggests that are still some more 
efforts to be put and more precautions to be taken. The discrimination aspect which will be discussed in a further study on the other 
hand is another problem to be examined in detail.  
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